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Welcome from Martin Smith  
 

Executive Director of SWIFT 
 
Dear Colleagues  
I am pleased to announce our seventh SWIFT Summer Conference will be 
taking place on Thursday 18 June 2026 at Exeter Racecourse.  
 

This year, we will be welcoming the following impressive line-up of speakers: 
  

 
 
#SWIFTConf26 builds on the success and reputation of our previous 
conferences, which are designed to cover relevant and purposeful topics – 
including, equity and inclusion, wellbeing and leadership, AI, oracy and 
disadvantaged high attainers.  
 

SWIFT takes pride in our vision of professional development to create 
outstanding opportunities for leaders to learn, develop and connect and 
is passionate about enabling schools across the South West to access 
the best of regional and national, as well as the latest research.  
  

From your feedback and contact, we understand that your time as leaders is 
precious and funding is limited in schools. This is why the conference 
programme will provide choice for you to select what best meets your interests 
and priorities. We know that you also appreciate the time to network with like-
minded colleagues. 
 

SWIFT is not-for-profit and this high-quality experience is offered to our SWIFT 
Member Schools for £100 per delegate and a standard rate of £150 for all other 
colleagues. Discounts are available for LSSW / SWIFT NPQ Alumni + ECT 
Induction Leads and Mentors. 
  

Thank you for making the Summer Conference on Thursday 18 June 2026 a 
date in your diary. 
 

We look forward to joining together and to the conference conversation.  
 

FIND MORE INFORMATION IN THE ATTACHED FLYER AND YOU CAN BOOK 
YOUR PLACE HERE 
 

https://www.sw-ift.org.uk/
https://www.eventbrite.co.uk/e/swift-summer-conference-2026-registration-1981157248662?aff=oddtdtcreator
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News Items 
 
 
 
 

 
 
 
 
 
 
 
 
 
  

Improving Teaching at the Spring Leadership  
 
Harry Fletcher-Wood led an interactive presentation at last 
month’s Spring Leadership on the engaging topic of Improving 
Teaching. We thank Harry for his attuned steering and note 
below a few practical takeaway tips.  
 

Effective teacher development takes place when schools are 
clear about what they want, are deliberate about how teachers 
change, and realistic about what implementation looks like. 
 

It is important to be explicit about what good teaching looks 
like and not to assume a shared understanding exists. This 
needs to be concrete. 

• Agree at School/Trust/ Department level a small number of 
core teaching habits you wish to see consistently. 

• Focus on endemic problems teachers face every day (e.g. 
checking understanding, managing misconceptions, 
classroom routines) rather than rare or ‘exotic’ issues (the 
distracting wasp who flew into the classroom!). 

• Use a clear teaching and learning framework (your own or 
an adapted existing model) that answers questions like:  
o How does learning happen? 
o What should teachers routinely do in lessons? 
o Why does this matter for pupils? 

 

Caution! If you cannot clearly explain what great teaching looks 
like, it is very hard to develop it. 
 

2. Turn improvement priorities into specific habits.  
“Teach better” is too vague. Habits make change stick. 

• Translate big goals into simple, repeatable teacher habits 
(e.g. “script one misconception-checking question per 
lesson” rather than “ask better questions”). 

• Keep habits:  
o Small enough to be remembered 
o Meaningful enough to improve learning 

• Avoid long checklists — one or two high-leverage habits are 
better than say, 14. 

 

Improvement happens when desired actions become 
automatic. 
 

3. Design CPD that genuinely leads to behaviour change 
Effective professional development should do four things: 
1. Builds insight (teachers understand why) 
2. Motivates change (teachers see the value) 
3. Teaches techniques (teachers know how) 
4. Supports sustained practice (habits embed over time) 
 

Practical Actions for you: 

• Audit your own CPD Programme: which of the four are you 
currently doing? 

• Add missing elements deliberately. 

• Build in:  
o Modelling 
o Practice 
o Feedback 
o Action planning (“What will you do next week, in which 

lesson?”) 
 

We also thank Laura Clitheroe, CODE Maths Hub Lead for 
showcasing this impactful work of Maths education, with a focus 
on equity and closing the disadvantage gap and working 
collaboratively with partners to support schools and teachers 
through code. and now in its thirteenth year.  
 

Report by Jude Baylis, SWIFT Executive Assistant 

 
 
 
 
 
 
 
 
 

FIND OUT MORE ABOUT HARRY FLETCHER-WOOD 
(IMPROVING TEACHING) HERE AND CODE MATHS HUBS HERE  
 
 
 

FIND OUT MORE ABOUT OUR SWIFT DEIB PARTNERSHIP 
GROUP HERE AND BELONGING EFFECT HERE  

 

Why Pupils’ Belief in their Own Agency 

Matters for Reading | TEP Research 

The Engagement Platform (TEP) have been exploring new 
evidence that links perceived academic control to gains in 
reading, and what it means for schools. 
 

Over the past year, TEP have been working with schools to 
better understand not only whether pupils are learning, 
but what shifts first when progress begins to slow. 
 

New research conducted in partnership with Outwood 
Grange Academies Trust and led by Professor John Jerrim 
at ImpactEd Group, brings one driver into sharp focus: 
pupils’ belief that their effort can influence outcomes, 
known as perceived academic control, and its 
relationship with reading progress. 
 

Belief and reading progress are closely connected. 
 

By linking pupil engagement data from TEP with Key Stage 3 
reading age assessments, this research followed more 
than 10,000 pupils across an academic year. 
 

The findings are clear. Pupils who report a strong sense of 
academic control, believing that effort and strategies lead to 
success, make significantly more progress in reading than 
peers who do not. 
 
Pupils with high perceived academic control made around 
two to three months more progress in reading over just four 
months than pupils with low levels of control. 
 

In practical terms, this equates to around two to three months 
additional reading progress over a single term. This 
relationship holds even after accounting for prior attainment, 
demographics, and school context. It reinforces an important 
message: reading progress is shaped not only by curriculum 
and intervention, but by whether pupils believe their actions 
can make a difference. 
 
 
 

 
 
 

Perceived academic control declines during the school year 
The research also highlights a consistent pattern across 
secondary schools. Pupils perceived academic 
control declines between the Autumn and Spring Terms, with 
the steepest drop occurring in Year 7, as pupils adjust to 
secondary school. 
 

Report by Jess Easton, Director of The Engagement Platform 

 
 

READ THE FULL ARTICLE HERE AND FIND OUT MORE 
ABOUT TEP HERE  
*SWIFT MEMBERS BENEFIT FROM A 50% DISCOUNT WITH TEP* 
 

 

https://www.sw-ift.org.uk/
https://improvingteaching.co.uk/
https://www.codemathshub.org.uk/
https://www.sw-ift.org.uk/diversity-equity-inclusion-and-belonging.html
https://www.thebelongingeffect.co.uk/
https://www.tep.uk/news-updates/why-pupils-belief-in-their-own-agency-matters-for-reading
https://www.tep.uk/
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Interview with Jess Easton, Director of The 
Engagement Platform (TEP) 
 

“If people could really understand engagement, where it comes from and what drives it, I think we 
would see significant improvements in areas we traditionally measure, such as attendance, 
persistent absence and outcomes.” 

 
Jess Easton is Director at The Engagement Platform (TEP), where she leads the insights work, supporting 
Schools, Trusts and Partners to understand how engagement shapes outcomes for pupils, employees and 
families. 
 

Previously, as Director of CPD, Jess worked with hundreds of schools nationally and internationally to design 
and deliver professional development that makes a lasting impact in classrooms. 
 

SWIFT member schools have the opportunity to work with TEP as an engagement monitoring platform and 
partnership, including training and ongoing support. Following the publication last week of new research on 

reading age and perceived control, we spoke to Jess to learn more about her role and the work of TEP. 
 
1. What personal skills and experience do you bring to your role as Director at The Engagement Platform (TEP)? 
I am most proud of having spent over 15 years in education, beginning my career as a secondary mathematics teacher in 2010 and 
investing a great deal of time in developing my craft. I progressed through leadership roles, including Head of Department and 
School Improvement Lead across a Trust, before becoming part of the group that founded White Rose Education. 
 

In my role as Director of CPD, I found it incredibly empowering to support Schools, Trusts and teachers to deepen their pedagogical 
knowledge of mathematics. However, one of the most important lessons I learned was that improving practice in classrooms only 
goes so far if the wider culture is not moving in the same direction. 
 

Often, the limiting factors were not about pedagogy itself, but about culture, buy-in and shared direction across the organisation. 
That experience is what ultimately led me to TEP, where the focus is on understanding culture, engagement and the conditions that 
enable improvement to stick. 
 

Both TEP and White Rose are deeply mission-led organisations, and that has stayed with me throughout my career. It is genuinely 
empowering to work with people who are committed to improving education for everyone. 
 

2. What do you find to be most rewarding about working for TEP? 
One of the things I have always enjoyed most is building networks and communities. TEP is about connecting people and amplifying 
the work of those doing incredible things in education. 
 

The partnerships we build with schools and trusts, and the sense of community that develops through that work, is hugely rewarding. 
Hearing the stories of how organisations are using engagement insight to improve culture, buy-in, attendance and outcomes is what 
really drives us forward. 
 

3. With TEP’s emphasis on rigorous research and trustworthy data, can you share an example of which 
It might be helpful to start by explaining how we develop our question sets. Our Directors of Research, including Professor John 
Jerrim from UCL and the ImpactEd Group, draw directly on established research and psychometrically test each question after each 
of our census windows to ensure it is valid, reliable and meaningful to the sector. We are very deliberate about not asking questions 
that do not serve a clear purpose. 
 

Over time, we refine and evolve these questions. For example, issues around safety have been explored in more depth recently 
because of how that data was behaving and because of its growing importance across the education sector. Seeing the question 
set respond to sector needs is incredibly powerful. 
 

A good example of the impact of this approach comes from a Trust that joined TEP after running internal surveys using tools such 
as Google Forms. While those surveys were cost-effective, they did not allow leaders to understand how their results compared to 
the wider national picture. 
 

The Trust believed they had a wellbeing and workload issue, as these scores appeared low in their internal survey. When they 
engaged with TEP, they discovered that while wellbeing and workload scores were lower relative to other internal drivers, they were 
actually above the national benchmark. Leadership and line management, however, were below benchmark, despite leaders 
believing this was a strength. 
 

By benchmarking nationally and then drilling into contextualised data, the Trust realised that Middle Leaders in particular were 
struggling with buy-in to strategy. This prompted a shift in focus towards leadership culture and CPD, rather than continuing to invest 
heavily in wellbeing initiatives that were already performing well. 
 

Uncovering and challenging those assumptions enabled the trust to target its resources more effectively and take a more strategic 
approach to cultural improvement. 
 
4. How is working with Schools and Trusts through SWIFT’s offer benefiting your work at TEP?  
We are really pleased to be working with SWIFT in partnership. It enables Schools and Trusts to understand not only the national 
picture, but also what is happening regionally. 
 
 
 
 
  

READ THE FULL INTERVIEW WITH JESS EASTON HERE  
FIND OUT MORE ABOUT THE ENGAGEMENT PLATFORM (TEP) HERE  
 

https://www.sw-ift.org.uk/
https://www.sw-ift.org.uk/news/interview-with-jess-easton-director-of-the-engagement-platform-tep
https://www.tep.uk/
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Reading Goals | Developing a Shared Approach to 

Purposeful Reading with Devon Research School 
 

The ability to read and understand complex text plays a critical role in our students’ success, 
not only in terms of their academic outcomes but also in relation to their wider life chances 
on leaving school. Indeed, in ‘Closing the Reading Gap’, Alex Quigley argues that reading 
is the ‘master skill’ as it is so vital in unlocking access to the curriculum. As such, training 
teachers of all subjects to use active reading strategies in the classroom, especially to 
support our most disadvantaged students, has been a key focus over the last year. When 
developing our CPD to support this, our focus has been on small steps that can be 
introduced on a general level before being refined by different subject areas to support 
disciplinary reading. The use of reading goals has been one of our starting points. 
 

What are reading goals? 
Put simply, a reading goal is merely a question (or pair of questions) that lets students 
know what information to focus on as they read a text. So, students reading Lady 
Macbeth’s initial speeches in an English lesson might be set the reading goal ‘How does 
Shakespeare show that Lady Macbeth is a powerful character here?’ while a reading 
episode in an Art lesson might have the reading goal ‘What different influences shaped 
Gaudi’s work?’. The questions themselves aren’t revolutionary: as teachers, we 
(usually) have a pretty good idea of what we want students to pick out from the texts we 
give them to read. What’s important, though, is sharing that focus with students before 
they read. 
 

 
 
 

 
 

 
 

 
 

 

 
 
 
 
 
 

Why reading goals? 
Setting reading goals links to Recommendation 3 of the Secondary Literacy Guidance Report: ‘to comprehend complex texts, 
students need to actively engage with what they are reading’. When students are given a focus for their reading before they read, 
it turns reading into an active problem-solving task. This may be particularly useful for less skilled readers, providing a way of 
deciding which information to pay close attention.  
 

Reading goals support a metacognitive approach to reading: students are encouraged to ask, ‘What am I looking for?’ and ‘Does 
this link to the reading goal?’ as they read. Teachers can ‘think aloud’ and model this active reading approach for students before 
building independence.  
 

Reading goals also focus teachers’ attention on other aspects of the texts they choose to read with students. For example, having 
a clear, focused reading goal can help teachers to identify core vocabulary to gloss to support comprehension, and can act as 
a guide towards selecting key sections of a text for paired or choral re-reading as fluency practice. 
 

Planning and Implementation 
Introducing our whole-school classroom reading strategy comes after a significant amount of whole-school CPD building up 
teachers’ knowledge of both the foundations of reading and its importance. This led the way  
to teachers being receptive to adapting classroom practice and implementing our shared  
reading strategies. 
 

By Liz Renshaw, Head of English at Kingsbridge Community College and an Evidence Advocate  
for Devon Research School  

 READ THE FULL ARTICLE HERE  
READ MORE ABOUT DEVON RESEARCH SCHOOL HERE  
 

https://www.sw-ift.org.uk/
https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/literacy-ks3-ks4/EEF_KS3_KS4_LITERACY_GUIDANCE.pdf
https://researchschool.org.uk/devon/news/reading-goals-developing-a-shared-approach-to-purposeful-reading
https://researchschool.org.uk/devon
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You Are Not Imagining It: Why School Leadership Feels 
So Heavy Right Now | Guidance from SchoolPro TLC  
 
 

Working in a school today is intense. Safeguarding responsibilities, complex cases, and constant operational pressure can feel 
overwhelming - and you are not imagining it. You are not alone.  
 

Our Sponsor SchoolPro TLC shares here how their Safeguarding Team can help.  
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
Recent wellbeing surveys show that over three quarters of school staff feel stressed, with senior leaders reporting the highest levels 
of exhaustion and emotional overwhelm. Teaching unions echo the same picture: almost 80% of leaders say their workload is 
unacceptable, and nearly nine in ten say they struggle to protect time for strategic leadership because urgent issues keep flooding 
in. Three quarters of school staff feel stressed, with senior leaders reporting the highest levels of exhaustion and emotional 
overwhelm. Teaching unions echo the same picture: almost 80% of leaders say their workload is unacceptable, and nearly nine in 
ten say they struggle to protect time for strategic leadership because urgent issues keep flooding in. 
 

Schools are managing a level of emotional and operational complexity that would have been unthinkable just ten years ago - 
safeguarding demand, behaviour escalation, emotionally exhausted families, stretched external services, and the expectation to 
“stay resilient” even when you’re running on fumes. 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 

This is where supervision comes in - not as a performance tool, but as a protected space to breathe, think, and be human for an 
hour. It is a moment to look after the part of you that holds everyone else together. Other high-pressure sectors have relied on 
supervision for decades because it helps people stay grounded, safe, and emotionally resourced. Education is only now starting to 
catch up. 
 

We know from cross-sector studies that effective supervision reduces burnout and improves decision-making. It gives leaders 
structured reflection, emotional containment, and time to make sense of the hardest parts of the job. 
 
By Daniel Parker, SAR Specialist, DPO & Safeguarding Lead, SchoolPro TLC 

 
  

READ THE FULL ARTICLE HERE  
CONTACT THE SCHOOLPRO TLC TEAM ON 01452 947633 OR EMAIL HERE  
FIND MORE INFORMATION ABOUT THE OTHER SCHOOLPRO TLC SERVICES HERE 
FOLLOW ON LINKEDIN  

https://www.sw-ift.org.uk/
https://www.sw-ift.org.uk/news/you-are-not-imagining-it-why-school-leadership-feels-so-heavy-right-now-guidance-from-schoolpro-tlc
mailto:CONTACT@SCHOOLPRO.UK
https://schoolpro.uk/about-us/
https://www.linkedin.com/company/schoolpro-tlc/posts/?feedView=all
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SW Year 6 Raising Attainment Conference   

https://www.sw-ift.org.uk/
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About Us 
 

SWIFT is built on a partnership model of Colyton and Kingsbridge Teaching School Hubs; Teaching Alliances; local 
teacher training providers; Multi Academy Trusts; Kingsbridge Research School, Curriculum Hubs; Devon Schools 
Leadership Service; Teach First, The National Institute of Teaching and the Chartered College of Teaching. 
 
By creating a strong, mature partnership, SWIFT acts as a multiplier within the education system, meaning we are 
much more than the sum of our parts. By working together in the spirit of mutual support and towards common 
goals we can make this a reality. The more than principle is enshrined in our logo, which is a stylised more than 
sign. > 
 
We have a clear vision to be a trusted partner for schools. We are guided by a set of values that ensure we support 
teachers and leaders to improve the educational outcomes for all children and young people, especially 
disadvantaged groups. To achieve this vision in accordance with our values, we have developed clear aims that 
guide our activities, and a coherent theory of change to show how the issues facing schools, our activity and our 
aims all line up. 
 
            

Keeping in Contact  
 
You have received this newsletter because you are currently one of our Colyton and Kingsbridge Teaching School 
Hubs’ Schools and Partners and/or you have asked to be added to our mailing list. 
 
If we have not got your preferred email address correct, or should you wish to unsubscribe, then please email SWIFT 
Executive Assistant, Jude Baylis | Jude.Baylis@sw-ift.org.uk 

 
Connect with us on LinkedIn for more updates and links to offers and news from our partners. 

 

Our Sponsors
             

 

We are pleased to work with the following sponsors who add value to our offer to Schools and Trust: 

 
 
 
 
 
 

YOU CAN FIND MORE INFORMATION ABOUT OUR SPONSORS HERE AND READ THEIR BLOGS  
ON CURRENT TOPICS ON OUR NEWS PAGE HERE 

Logo

Description automatically generated with medium confidence

https://www.sw-ift.org.uk/
https://devonsls.co.uk/
https://devonsls.co.uk/
https://www.teachfirst.org.uk/
https://chartered.college/
mailto:Jude.Baylis@sw-ift.org.uk
https://www.linkedin.com/in/swift-colyton-and-kingsbridge-teaching-school-hubs-b34207254/?lipi=urn%3Ali%3Apage%3Ad_flagship3_feed%3BiNZC%2F8I3RUGRvOSjtamW1A%3D%3D
https://www.sw-ift.org.uk/sponsorship.html
https://www.sw-ift.org.uk/news
https://www.educatering.uk/
https://www.exetersupplypartnership.com/
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CPD for Supply Staff | How Exeter Supply Partnership 

Supports You to Keep Growing 
 

 

Professional development means different things to different people. For some, it is about building confidence in a new area. 
 
For others, it is about taking the next step, refreshing skills, or simply understanding the needs of children a little better. 
 

Wherever you are in your journey, we want you to feel supported. 
 

At ESP, we believe that supply staff deserve access to the same opportunities for growth as anyone else in education. Whether 
you work one day a week, full time, or somewhere in between. And because we’re a not-for-profit service, our focus is always on 
helping you develop in ways that feel useful, practical and achievable. 
 

Why CPD Matters for Supply Staff 
Supply staff often step into classrooms at short notice, meeting new pupils, new routines and new expectations. Having confidence 
in key areas — from behaviour to SEND to safeguarding — makes a huge difference to how supported you feel and how smoothly 
your day goes.  

 

 

  
 
 
 
 

 

Complete Catering Service with Educatering   
 
 

 
 

 
 

 
 
 

 
 
 

 
 
 
 
 

 

 

 

 

 

 

 

FIND OUT MORE ABOUT EDUCATERING HERE AND CONTACT HERE 
FOLLOW ON LINKEDIN  

 Call us: 01392 927171 

 Email here 

 Register your school online here  

 Join our Supply Team here 

FIND MORE INFORMATION ABOUT EXETER SUPPLY PARTNERSHIP HERE | CONTACT HERE   
PHONE 01392 927171 OPTION 1 |  FOLLOW ON LINKEDIN   

Educatering offers a complete school and catering solution for 
schools using the best in locally sourced, restaurant quality products 
to provide exciting, child-led, nutritionally balanced meals. 
 

Highest quality | Fresh produce | Locally sourced 
Compliant with current legislation 
 

Educatering’s origins date back to 1957 and its Devon-based family 
business, Dart Fresh / Goosemoor Foodservice.  
 

65+ years on, Educatering enjoys the reputation as leading provider 
of quality food products and produce across the South West.  

https://www.sw-ift.org.uk/
https://www.exetersupplypartnership.com/blog/cpd-for-supply-staff-how-we-support-you-to-keep-growing
https://www.exetersupplypartnership.com/blog/cpd-for-supply-staff-how-we-support-you-to-keep-growing
https://www.educatering.uk/
https://www.educatering.uk/contact-us/
https://www.linkedin.com/company/goosemoor-educatering/?lipi=urn%3Ali%3Apage%3Ad_flagship3_search_srp_all%3BAOOmQcNmSYm5XIe24cW1lA%3D%3D
mailto:info@exetersupplypartnership.com
https://www.exetersupplypartnership.com/for-schools.html
https://register.exetersupplypartnership.com/pages/for-educators
https://www.exetersupplypartnership.com/
mailto:info@exetersupplypartnership.com
https://www.linkedin.com/company/exeter-supply-partnership-c.i.c./?lipi=urn%3Ali%3Apage%3Ad_flagship3_search_srp_all%3B%2FP3r5wf5TC6ySlrj7ph2Fw%3D%3D
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