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Welcome from Martin Smith  
 

Executive Director of SWIFT 
 
Dear Colleagues 
 

We warmly welcome the White Paper’s renewed commitment to 
strengthening the education workforce, particularly the investment in 
recruiting 6,500 new teachers and the significant expansion of high-quality 
professional development opportunities.  
 

These proposals — alongside 
improved workload and wellbeing 
measures and enhanced SEND CPD 
— represent an important 
acknowledgement of the central role 
that teachers and leaders play in 
securing excellent outcomes for all 
pupils.  

 

 As a Teaching School Hub, we are                 
especially encouraged by the focus 
on developing staff expertise and 
supporting retention, which directly 
reinforces our work in delivering the 
Early Career Framework, National 
Professional Qualifications, and 
evidence-informed CPD across our 
region.  

  

You can find out more about our 
offer here 

 

 
 

. 
 
 
 
 
 

 
 
  
 
 
 

 
 
 
 
 
 

Research Schools Network South West 
& South Coast Regional Conference  
 

Friday 12 June 2026 | 0900 – 1500 | The Exeter Rougemont Hotel 
EX4 3SP 
 
Keynote Speakers 
Harry Madgwick | EEF - Senior Content and Engagement Manager. 
Charlotte Orpin-Wright | EEF - Regional Lead for the South West and 
South Coast. 
 

Explore how leaders can engage meaningfully with research evidence, 
support their teachers to bridge the gap between research theory and 
classroom practice, and implement the evidence to drive consistent, high-
quality teaching across their schools.  
 

£100 per person (£50 additional delegate).  

 

BOOK YOUR PLACE AT THE RESEARCH SCHOOLS NETWORK SOUTH WEST & 
SOUTH COAST REGIONAL CONFERENCE HERE AND CONTACT HERE  

 

https://www.sw-ift.org.uk/
https://www.sw-ift.org.uk/
https://docs.google.com/forms/d/e/1FAIpQLSclR3m2kAjea65W5vod80PPpfMN7749hYtvkBQ2dwPvyUCOfg/viewform
mailto:info.cornwall@researchschool.org.uk
https://www.gov.uk/government/publications/every-child-achieving-and-thriving/every-child-achieving-and-thriving-html-version
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Engagement as a School Improvement Lever | 

What the Research Tells Us 
 
We were pleased to see the White Paper signal a material shift 
in the role of pupil engagement as a school improvement lever, 
with The Engagement Platform (TEP) highlighted as a case 
study: 
 

"Schools are taking new approaches to measure pupil, 
employee and family engagement. One example is The 
Engagement Platform (TEP). TEP works with schools, local 
authorities and trusts nationwide to generate data insights on 
their performance, to target their practice and improve 
outcomes. 
 

TEP data, now drawing from 300,000 children, indicates that low 
engagement is often linked to low attainment outcomes and 
poor attendance. Secondary school pupils with lower 
engagement scores are around three times more likely to be 
persistently absent than pupils with high engagement scores. 
 

Equipping schools with data on pupil engagement enables them 
to target interventions and improve practice. Schools focusing 
on activities such as improving transition support, actively 
listening to pupil and employee groups, and using inclusive 
routines, have been able to achieve engagement scores that are 
better than the national average." 
 

In response to the publication of the White Paper, Professor 
John Jerrim, Research Director at The Engagement Platform, 
has published the background literature and evidence-base 
underpinning TEP's engagement framework (see "Background 
and development of TEP measure of pupil engagement"). 
 

What the research tells us 
Engagement is what researchers call a "meta-construct": not a 
single trait, but an umbrella concept combining cognitive 
engagement (what pupils think about school), emotional 
engagement (what they feel about school and their relationships 
within it), and behavioural engagement (how they act). TEP's 
framework captures eleven distinct drivers across these three 
domains, including agency, peer relationships, safety and 
inclusion. 
 

TEP’s latest February 2026 findings, drawn from 165,000 pupils 
across 263 schools, provides evidence that this framework 
maps onto measurable outcomes. Persistent absence rates 
differ substantially by engagement level: in primary schools, the 
gap between the lowest and highest engagement thirds is 11% 
points; in secondary, 19%. On attainment, schools in the top 
third for engagement average nearly ten Attainment 8 points 
higher than those in the bottom third - roughly a full GCSE grade 
per subject. At primary, schools in the highest quartile for the 
agency driver see 45% more pupils achieving the higher 
standard in RWM at Key Stage 2. 
 

The data also points to staff engagement as an independent 
predictor of pupil outcomes, distinct from school intake or local 
deprivation levels. Within the higher-disadvantage half of the 
sample, schools in the top third for staff engagement had 
persistent absence rates 9.4 percentage points lower and 
Attainment 8 scores 6.5 points higher than the bottom third.  
 

We are pleased to offer a 50%  
subsidy for Colyton Foundation partner  
schools or 40% for all other schools. 
 
 

Report by Agnes Fitzpatrick,  
Regional Director, The Engagement Platform  

 
 
 
 
 
 
 
 
 

READ THE FULL ARTICLE HERE  
CONTACT AGNES FITZPATRICK HERE ABOUT THE SUBSIDY. 
FIND OUT MORE ABOUT TEP HERE  
 
 
 

FIND OUT MORE ABOUT OUR SWIFT DEIB PARTNERSHIP 
GROUP HERE AND BELONGING EFFECT HERE  

 

Empowering Leaders | The Importance of Soft 

Skills 

 
In today’s fast-paced educational world, being an effective 
leader is more important than ever. Many leaders know they 
need to handle tough conversations, motivate disengaged 
team members, and rebuild trust.  
 

But figuring out how to do these things can be tricky.  
 

As a coach for educational leaders and a former 
Headteacher, I have noticed that whilst we have plenty of 
knowledge and tangible skills, we often miss out on 
developing those essential soft skills. Most professional 
development courses focus on content, strategy, and 
evaluation — all valid areas. But without the necessary soft 
skills, our strategies may struggle to make meaningful impact. 
 

That is why I created the "Leadership Skills" course that is all 
about helping leaders boost their self-awareness, build 
connections, and communicate clearly, so they can really 
thrive and create effective and energised teams. 
 

                                     The Power of Soft Skills 
Research shows that strong soft 
skills can make a huge difference 
for school leaders, especially 
Headteachers.  
 

A study from the National College 
for Teaching and Leadership 
points out that effective 
leadership goes beyond technical 
skills; it includes emotional  
intelligence, trust-building,  
and communication (National 
College for Teaching and 
Leadership, 2015).  
 

Leaders who develop these skills can better navigate 
interpersonal relationships and create a positive, safe and 
engaging environment in their schools. 
 

Brené Brown, a well-known researcher on vulnerability and 
emotional intelligence, highlights that leaders who embrace 
vulnerability and build genuine connections create more 
resilient teams. When leaders connect with their teams, they 
foster collaboration and support, boosting morale and job 
satisfaction (Zins & Elias, 2006). Schools led by emotionally 
intelligent leaders often cultivate vibrant cultures.  
 

Research shows that when Headteachers prioritise soft skills, 
it leads to improved teacher morale, student engagement, 
and overall school performance – demonstrated in the study 
by George Washington University that discovered schools 
with strong emotional intelligence practices saw better 
academic outcomes and lower dropout rates (Brackett et al., 
2019).  
 

Feedback from this week’s Leadership Skills Training Day: 

"It was valuable to be reflective and a great opportunity to plan 
next steps for my leadership.' 
"So useful to takeaway learning that can be applied to our 
everyday role." 

 
Report by Leonie Hurrell, Founder & Lead Coach, The Thinking 
Academy 

 
 

READ THE FULL ARTICLE HERE  
FIND OUT MORE ABOUT THE THINKING ACADEMY HERE  
 

 

https://www.sw-ift.org.uk/
https://www.tep.uk/research-and-resources/background-and-development-of-tep-measure-of-pupil-engagement
https://www.tep.uk/research-and-resources/background-and-development-of-tep-measure-of-pupil-engagement
https://www.sw-ift.org.uk/news/engagement-as-a-school-improvement-lever-what-the-research-tells-us
mailto:agnes.fitzpatrick@tep.uk
https://www.tep.uk/
https://www.sw-ift.org.uk/diversity-equity-inclusion-and-belonging.html
https://www.thebelongingeffect.co.uk/
https://www.sw-ift.org.uk/news/empowering-leaders-the-importance-of-soft-skills-with-the-thinking-academy
https://thethinkingacademy.co.uk/
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Interview with Ed Pawson, SWIFT Religious Education 
Professional Community Lead and RE Consultant 
 

 “When I look at my primary colleagues, my fundamental purpose in being an advisor is to help 
those who do not have RE as their number one subject and have never really studied it and do not 

feel confident. I would love to be able to feel that I have supported people to enjoy 
teaching RE and to gain satisfaction.” 
 
Ed Pawson spent 23 years as a Secondary Teacher of Religious Education and Subject Leader. He is 
currently the RE adviser to a number of SACREs in South West England, Programme Director for Learn, 
Teach, Lead RE teacher networks (SW) and the former Chair of the National Association of Teachers of RE 
(NATRE). Ed currently sits on the Board of the Religious Education Council and is the SW Lead for RE 
Hubs. He has published work on Islam, Contemporary Issues in RE and spiritual development. 

 
Ed is passionate about the way RE can offer young people a unique opportunity to develop skills of critical 

evaluation and dialogue and he believes that an education in religion and worldviews plays an invaluable role in enabling young 
people to become more inquisitive, reflective and engaged members of society. 
 
As our Religious Education Professional Community Lead, we invited Ed to share some of his thoughts about RE teaching today. 
 
1. What personal and professional skills and qualities do you bring to your role as SWIFT Religious Education Professional 
Community Lead? 
I was a Secondary Teacher of RE for 23 years in the classroom and as a teacher, I felt connected to pupils and motivated by my 
subject, and becoming a Subject Leader.  
  
About 11 years ago I stopped teaching and became an RE consultant and advisor. I think I bring to the role, all those skills as a 
teacher in being committed, having a passion and a deep understanding for the subject and being interested in pupils, and 
fundamentally liking children and wanting the best for them in a rounded way. I believe this empathy is important (as a skill or a 
quality) in being interested in my subject matter and the pupils and the way that teachers can connect with them. 
  
2. What do you find to be most rewarding in this role? 
I am interested in networking and building a community. I think that sometimes in school, we lack a sense of belonging as teachers.  
 
I recall when I started teaching, you felt that schools invested in you and that you could build your career and your interest in the 
subject within the context of the school. However, I think that we have lost a lot of that now and what I find rewarding about this role 
is being able to connect teachers in a way that has often been lost in not being able to do as much CPD as we might have been 
able to do in the past. It is often very hard to get subject specific CPD in Schools and Trusts these days because it is not offered. 
 
I think my role as RE Professional Community Lead is linked to the subject content and subject matter and being a bit of an RE 
geek myself (!), in being able to give people a community who are also interested in knowing more and in working together – which 
is very exciting for me. 
 
However, thinking about networking. Not all teachers are interested in networking. Personally, I love networking and I think that is 
why I like doing stuff outside school and the classroom. But some teachers will want to teach a 9 to 5 and that is fine. But the 
rewarding thing for me is where you are connecting with other people and with your shared interest. 
 
3. How do you seek to motivate members in the Group? 
When people come along to CPD in their own free time, and I work with the Hub and Network leaders who are doing this in their 
own time; you have to be very respectful of their needs and to give them space. It is important not to be demanding or certainly, to 
keep demands to a minimum. It is vital to understand that the fundamental aim is to help children enjoy the subject of Religious 
Education in school and if teachers want to help in learning more through CPD time, that is brilliant. It is about the motivation: the 
carrot, and not the stick. 
  
4. What do you consider to be the biggest challenge for teaching Religious Education in schools? 
Recent reports have shown how a significant number of primary teachers of RE feel that they lack the confidence and knowledge 
to teach the subject effectively. 
 
Teachers often do not know enough about the subject, and that is not a criticism, but an observation as they lack confidence when 
they fear that they will get it wrong. Hence it is very important to help teachers know more and to encourage them to be more 
confident in who they are and to be open to making mistakes and not feel like they will be criticised. 
 
The second thing is the lack of status in schools. Traditionally, RE has a low status in schools and there is a real shortage of 
Teachers of RE in schools. In secondary, for instance, only half of Teachers of RE have it as their main subject. If we compare that 
to English, nearly 90% of Teachers of English have it as their main subject, which is significant because it means that RE is always 
on the back foot and a pupil can only expect 50% of the time the teacher will really know the subject very well. This is an important 
difference from other subjects.  
 
 
  

READ THE FULL INTERVIEW WITH ED PAWSON HERE  
FIND OUT MORE ABOUT THE SPRING TERM RE CROSSPHASE PROFESSIONAL COMMUNITY HERE (FREE FOR SWIFT MEMBERS)  
 

https://www.sw-ift.org.uk/
https://www.sw-ift.org.uk/news/interview-with-ed-pawson-swift-religious-education-professional-community-lead-and-re-consultant
https://www.eventbrite.com/e/re-professional-community-crossphase-online-tickets-1976884105576?_eboga=1403474889.1747841051&keep_tld=true
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How to Use Visual, Verbal, and Written Scaffolding 
to Support Pupils’ Use of Metacognitive Strategies 
 

 
Devon Research School signposts to some practical ways to help pupils build independence through explicit teaching and careful 
scaffolding in a recent Education Endowment Foundation (EEF) blog. 
 

Metacognition and self-regulated learning offer huge potential for improving learning outcomes. The EEF’s meta-analysis 

of 355 individual studies in the Teaching and Learning Toolkit found that metacognitive and self-regulated learning strategies led to 
an average of eight months of additional progress for pupils over the course of a year. Even more promisingly, the benefits of 
metacognition have been demonstrated across subjects and age phases (early years, primary and secondary). 
 

From Evidence to Classroom 
While the impacts of metacognition are clear, knowing how to develop it in classrooms has previously been less straightforward. 
Many pupils, including those from socio-economically disadvantaged backgrounds, need explicit teaching to use metacognitive and 
self-regulation strategies independently. 
 

For example, when using metacognitive strategies, it is crucial to ensure that we’re explicit in communicating how these support 
learning. It’s not enough simply to model a metacognitive strategy such as ‘goal setting’. Instead, we need to teach pupils how to 
effectively use this strategy, as well as how and why this helps them to be successful. 
 

Scaffolding Metacognitive Strategies 
The third recommendation from the EEF’s updated Metacognition and Self-regulated Learning guidance report provides useful 
tips to help teachers promote the development of pupils’ self-regulation and metacognition gradually over time, without placing too 
much strain on pupils’ mental resources too quickly. 

This includes carefully scaffolding pupils’ use of  

metacognitive strategies, following the principle of 
providing ‘the least amount of support first’. This means 
encouraging pupils to self-scaffold wherever possible 
and offering scaffolds to prompt, clue, model or correct 
only when pupils are unable to proceed without 
additional support. 
 

What effective scaffolding looks like 
Scaffolds come in a range of formats. They can be 
visual, verbal, or written. Just like the scaffolding used 
in construction, they are intended to offer temporary 
support. In this case, until pupils are ready to complete 
tasks and apply strategies without the need for 
additional assistance.  
 

However, the process of carefully tailoring scaffolds 
to provide the right degree of support – and 
challenge – for pupils can be complex. Staff 
members are likely to require training and guidance 
to help them use these appropriately.  
 

To help teachers and leaders consider their explicit 
teaching and scaffolding of metacognitive 
strategies, the EEF has developed a tool to share 
examples of the visual, verbal, and written 
scaffolds which can be used to gradually build 
pupils’ independence over time. 
 
 
 

 

 
 

 
 

 

 
 

 
 

 

By Kirstin Mulholland, Associate Professor of Education at Northumbria University in Newcastle and EEF Content Specialist Alumni 

READ THE FULL ARTICLE HERE  
READ MORE ABOUT DEVON RESEARCH SCHOOL HERE & EEF HERE 
 

https://www.sw-ift.org.uk/
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/metacognition
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/metacognition
https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/teaching-assistants/scaffolding_framework.pdf
https://docs.google.com/forms/d/e/1FAIpQLScmZN0ueRBHaSSp0Caucx4eSZbWYRJLN2L_ZNKwOMfy4ENn6Q/viewform
https://educationendowmentfoundation.org.uk/news/scaffolding-independent-learning--metacognitive-strategies
https://researchschool.org.uk/devon
https://educationendowmentfoundation.org.uk/
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Stress is not just Stress Anymore: it is a 
Safeguarding Issue | Support from SchoolPro TLC 
 
 

Continuing the theme stress in school, our Sponsor SchoolPro TLC’s illuminate how their Safeguarding Team can help.  
 

We know what pressure feels like for school leaders. It shows up in difficult meetings, safeguarding decisions, behaviour incidents 
and inboxes that never quite empty. But here is something we do not say often enough: 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

National safeguarding guidance increasingly recognises that 
leaders need time, space and support to manage the emotional 
and ethical complexity of their role. Effective supervision is 
highlighted as a key protective support for those carrying 
safeguarding responsibility. 
 

And it makes sense. 
Stress narrows thinking. 
Exhaustion blurs thresholds. 
Pressure reduces confidence in escalation decisions. 
 

When leaders are depleted, decision-making becomes harder - 
and safeguarding judgement is affected. 
 

Research across high-pressure professions consistently shows 
that reflective supervision strengthens clarity, emotional 
regulation and professional judgement. 
 
So, when supervision offers an hour of calm, confidential thinking 
time, it is not indulgent. It is part of keeping children safe. 
Because steady leaders make safer decisions. 
 

If supervision feels like something you “don’t have time for,” that 
may be the clearest sign of why it matters. 
 
By Daniel Parker, SAR Specialist, DPO & Safeguarding Lead, 
SchoolPro TLC 
 
 
  

READ THE FULL ARTICLE HERE  
CONTACT THE SCHOOLPRO TLC TEAM ON 01452 947633 OR EMAIL HERE  
FIND MORE INFORMATION ABOUT THE OTHER SCHOOLPRO TLC SERVICES HERE 
FOLLOW ON LINKEDIN  

https://www.sw-ift.org.uk/
https://schoolpro.uk/2026/02/stress-isnt-just-stress-anymore-its-a-safeguarding-issue/
mailto:CONTACT@SCHOOLPRO.UK
https://schoolpro.uk/about-us/
https://www.linkedin.com/company/schoolpro-tlc/posts/?feedView=all
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About Us 
 

SWIFT is built on a partnership model of Colyton and Kingsbridge Teaching School Hubs; Teaching Alliances; local 
teacher training providers; Multi Academy Trusts; Kingsbridge Research School, Curriculum Hubs; Devon Schools 
Leadership Service; Teach First, The National Institute of Teaching and the Chartered College of Teaching. 
 
By creating a strong, mature partnership, SWIFT acts as a multiplier within the education system, meaning we are 
much more than the sum of our parts. By working together in the spirit of mutual support and towards common 
goals we can make this a reality. The more than principle is enshrined in our logo, which is a stylised more than 
sign. > 
 
We have a clear vision to be a trusted partner for schools. We are guided by a set of values that ensure we support 
teachers and leaders to improve the educational outcomes for all children and young people, especially 
disadvantaged groups. To achieve this vision in accordance with our values, we have developed clear aims that 
guide our activities, and a coherent theory of change to show how the issues facing schools, our activity and our 
aims all line up. 
 

Keeping in Contact  
 

You have received this newsletter because you are currently one of our Colyton and Kingsbridge Teaching School 
Hubs’ Schools and Partners and/or you have asked to be added to our mailing list. 
 
If we have not got your preferred email address correct, or should you wish to unsubscribe, then please email 
SWIFT Executive Assistant, Jude Baylis | Jude.Baylis@sw-ift.org.uk 

 
Connect with us on LinkedIn for more updates and links to offers and news from our partners.   

 
 

Our Sponsors
             

 
 
 
 
 
 
 

YOU CAN FIND MORE INFORMATION ABOUT OUR SPONSORS HERE AND READ THEIR BLOGS  
ON CURRENT TOPICS ON OUR NEWS PAGE HERE 

Logo

Description automatically generated with medium confidence

https://www.sw-ift.org.uk/
https://devonsls.co.uk/
https://devonsls.co.uk/
https://www.teachfirst.org.uk/
https://chartered.college/
mailto:Jude.Baylis@sw-ift.org.uk
https://www.linkedin.com/in/swift-colyton-and-kingsbridge-teaching-school-hubs-b34207254/?lipi=urn%3Ali%3Apage%3Ad_flagship3_feed%3BiNZC%2F8I3RUGRvOSjtamW1A%3D%3D
https://www.sw-ift.org.uk/sponsorship.html
https://www.sw-ift.org.uk/news
https://www.educatering.uk/
https://www.exetersupplypartnership.com/
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Foodie Fun with Educatering  
 

 

Pizza Making Class  
Our Area Manager Tracie was on site for a pizza-making class in one of our wonderful schools, providing hands-on experience with 
the children. Going through the steps of the recipe, helping choose the perfect topping and helping to design some awesome 
takeaway boxes to take home their final baked creations.  
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Taste, Touch, Smell – I am a Teacher, Get Me Out of Here  
We not only educate children about our produce and amazing food, but we love getting the teachers involved too! A fun activity 
for staff training days involved blind folding the teacher, giving them a scent to smell, and then taste, before placing their hands in 
mystery boxes to touch and feel what was inside.  
 

A hamper was presented to the winner with the most correct answers, full of all our fresh fruits and vegetables.  
 

 

 
 

Cookie Making Class  
Always a fun activity that the children love is cookie making! Getting stuck in combining all the ingredients, rolling out 
the mixture, and then cutting their favorite cutter shapes followed by decorating! From multicolored icing to googly eyes 
these delicious custard cookies came out beautifully!  

 
 

 FIND OUT MORE ABOUT EDUCATERING HERE AND CONTACT HERE 
FOLLOW ON LINKEDIN  

https://www.sw-ift.org.uk/
https://www.educatering.uk/
https://www.educatering.uk/contact-us/
https://www.linkedin.com/company/goosemoor-educatering/?lipi=urn%3Ali%3Apage%3Ad_flagship3_search_srp_all%3BAOOmQcNmSYm5XIe24cW1lA%3D%3D
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Trips, SATs and Training Days? Plan Ahead with 

Exeter Supply Partnership 
 

As we move further into the Spring Term, diaries often start to fill quickly: 
SATs preparation, trips, training days and end-of-term events can all create additional pressure on staffing. 
 
If you already have dates in mind where cover may be needed, contacting us in advance allows us to plan carefully and make 
thoughtful placements that support continuity for pupils and staff. 
 
If it would be helpful to talk through upcoming requirements or explore your options for temporary cover into the Summer Term, our 
team is always happy to help you. 

 
Want to find out more about our services or register your school? 
Find out more about ESP services and register your school here 
 

 
 

 

 

 

  
 
 
 
 

 
 

 

 

 
 
 
 
  

 Call us: 01392 927171 Option 1 

 Email here 

 Register your school online here  

 Join our Supply Team here 

FIND MORE INFORMATION ABOUT EXETER SUPPLY PARTNERSHIP HERE  
AND CONTACT HERE  | PHONE 01392 927171 OPTION 1  
FOLLOW ON LINKEDIN   

https://www.sw-ift.org.uk/
https://www.exetersupplypartnership.com/blog/cpd-for-supply-staff-how-we-support-you-to-keep-growing
https://www.exetersupplypartnership.com/blog/cpd-for-supply-staff-how-we-support-you-to-keep-growing
https://www.exetersupplypartnership.com/for-schools.html
mailto:info@exetersupplypartnership.com
https://www.exetersupplypartnership.com/for-schools.html
https://register.exetersupplypartnership.com/pages/for-educators
https://www.exetersupplypartnership.com/
mailto:info@exetersupplypartnership.com
https://www.linkedin.com/company/exeter-supply-partnership-c.i.c./?lipi=urn%3Ali%3Apage%3Ad_flagship3_search_srp_all%3B%2FP3r5wf5TC6ySlrj7ph2Fw%3D%3D
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